
Global Learning and Public Attitudes
An Ipsos MORI Research  Study on behalf of DEA



2

About DEA
DEA is a membership based charity that promotes global
learning.  It works to ensure that people in the UK develop an
open-minded, global outlook and recognise connections
between their lives and global issues, such as poverty and climate
change.

DEA’s vision is for all citizens to understand the global challenges
we face and develop the capabilities to create a more just and
sustainable world.

DEA’s mission is to promote global learning. This means putting
all education and learning in a global context, in a way that
fosters:

• critical and creative thinking;
• self-awareness and open-mindedness towards difference;
• understanding of global issues and power relationships;
• optimism and action for a better world.

DEA works collaboratively to develop an enabling policy
environment, improve the quality of practice and strengthen the
profile of global learning.

www.dea.org.uk

www.globaldimension.org.uk

ISBN 978-1-900109-38-3

DEA is a registered charity, (no. 291696) and a company limited by guarantee (no. 1737830)

Designed by Davies Batt

Printed by Swallow House Group



1

Global Learning and public attitudes

Contents

Introduction 3

Background and objectives 3

Methodology 3

Interpretation of findings 3

Summary and conclusions 5

Detailed findings 9

Importance of educating children and adults about global issues 10

Learning about global issues in school and after leaving school 11

The importance of post-school learning 11
Sources of information 12
Engaging with global issues via the media 13

Attitudes towards global issues and interest in getting involved 13

Concern about poverty 14
Attitudes towards tackling global issues 15
Belief in the effectiveness of personal action 16
Interest in learning more about global issues 16
Interest in getting involved in tackling global issues 17

Community cohesion 19

Appendices 21

Technical details 21
Global learning topline/questionnaire 22
Guide to statistical reliability 27
Definition of Social Grades 28



2



3

Introduction

Background and objectives
This report presents the findings of a survey among the general public conducted by Ipsos MORI on
behalf of DEA. The survey fits within the context of DEA’s work to ensure that people of all ages in the
UK learn about global issues such as poverty and climate change, and its Global Learning Charter, which
makes the case that learning about global issues is vital for all members of society. The study was
commissioned to gauge the extent to which the UK public has had an opportunity to learn about global
issues (both in-school and since leaving school), and how this might impact on attitudes towards global
issues, as well as their level of interest in learning more or getting more actively involved. 

Methodology
Questions were placed on the Ipsos MORI Omnibus service (known as ‘Capibus’), the regular Ipsos MORI
survey among the general public. A nationally representative quota sample of 1,017 adults (aged 15 and
over) was interviewed throughout Great Britain by Ipsos MORI. Interviews were conducted face-to-face,
in respondents’ homes, using CAPI (Computer Assisted Personal Interviewing) between 4 and 10
December 2009. 

All data are weighted in the national known profile of adults aged 15+ in Great Britain.

Interpretation of findings
It should be remembered that a sample of British adults participated in the survey.  Therefore, all results
are subject to sampling tolerances, which means that not all differences are statistically significant.
Crudely speaking, overall results should be accurate to around +/- two to three percentage points at the
95% confidence level, but this assumes a perfect random sample has been achieved (in practice, margins
of error may be slightly larger, for example due to a quota-based sampling approach). Further information
on this, and a guide to statistical reliability, is appended.

Where percentages do not sum to 100, this may be due to computer rounding, the exclusion of “don’t
know” categories, or multiple answers.  Throughout the report, an asterisk (*) denotes any value less than
half a per cent, but greater than zero. Where combined scores are used, these may also differ from the
sum of individual codes (answers) by one per cent due to rounding.

In addition, results are shown for key demographic sub-groups, where appropriate. Please note that
where the sub-group base size is too small (generally less than 100) we are not able to draw statistical
comparisons with other relevant sub-groups and will not be commenting on them in the report. 

© Ipsos MORI/J37359
Checked & Approved:

Sarah Knibbs
Claire Lister
Tom Frere-Smith
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Summary and conclusions

Summary
• The overwhelming majority of the British public believe in the importance of

educating both children and adults about global issues such as poverty and climate
change, as a means of ensuring they are tackled in the future. Approaching nine in ten
(86%) support teaching children/young people about global issues like poverty and
climate change, while three quarters (76%) agree that adults should continue to be
informed about these issues after leaving school. 

• Learning outside of school is a crucial way of educating the British public about
global issues as most global issues surveyed about are much more likely to have been
learned about since leaving school. For example, the British public are three times more
likely to have learned about poverty since leaving school than in school (69% vs. 17%
respectively). 

• Concern about poverty overseas is relatively high with three-fifths (59%) of the
British public agreeing that the level of poverty is of some concern to them and a
further fifth (20%) saying it is a major concern for them. 

• There is a link between learning about poverty in or after leaving school, regular
engagement with news stories about global issues generally and higher levels of concern
about poverty: 

• Those who learned about poverty in school or after school are more likely to be 
concerned about poverty overseas (86% and 87% respectively, compared with 75%
and 72% respectively of those who did not). 

• Those who read news items about global issues most days or everyday express
higher levels of concern than those who do so less regularly (87% compared with
63% of those who do so less than once a month if at all). 

• When global issues are juxtaposed with issues closer to home, such as the economic
crisis, opinion among the British public about the importance of global issues
becomes more polarised. For example, people are more than twice as likely to agree
than disagree that ‘we need to solve Britain’s problems before trying to solve global
problems such as climate change or poverty’ (58% agree and 25% disagree). 

• A link between learning about global issues and views on the importance of these issues
can again be observed - those who have learnt about, and/or continue to learn
about these subjects are generally more supportive of the need to address global
issues such as poverty and climate change, despite the challenges faced at home:

• Those who have learned about at least one global issue in school are more likely to
agree that ‘despite the pressure on public finances the UK should meet its
commitment to spend 0.7% of national income on overseas development aid by
2013’ than those who have not (45% compared with 35%). Those who have learned
about these issues after leaving school are also more likely to be supportive of this
(47% compared with 20%).
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• Those who do not recall learning about any global issues at school are more likely to
agree that ‘there are more important issues to tackle in the world today than poverty in
poor countries’ (41% compared with 28% of those who did learn about poverty). 

• People who learned about poverty in school are also more likely to disagree that ‘we
need to solve Britain’s problems before trying to solve global problems such as climate
change of poverty’ (31% compared with 18%). This is also the case for those who learned
about poverty since school (32% compared with 20%). 

• There is general agreement about the importance of doing more on a personal level to
help prevent climate change. Around six in ten of the British public agree that they should
‘personally do more to help prevent climate change’ (60%) and a similar proportion disagree
that it is ‘pointless for me to try to be environmentally friendly, as what one person does
isn’t going to make any difference’ (62%). 

• The importance of education is again illustrated by the relationship between learning
about climate change and other global issues, and a belief in the importance of and
effectiveness of personal action. For example, seven in ten (72%) of those who learnt
about climate change in school agree that they should do more to help prevent climate
change, compared with just under half (48%) of those who did not. Those who regularly
read, listen to or watch news stories about global issues everyday are also more
positive about personal action (67% who read news stories about global issues everyday or
most days agree compared with 45% who do so less than once a month). 

• The vast majority of the British public (79%) are already or express an interest in getting
involved in tackling global issues. Involvement and interest in getting involved is particularly
high among those who have learnt about these types of issues both in school and since
school. Among those who learned about global issues at school 84% are either actively
involved or would like to be, while this drops to 65% who did not learn about global issues
at school. Furthermore, people who regularly consume news stories about these issues
are more likely to be involved or want to be involved (84% of those who read global news
stories every day/most days compared with 65% who do so less often than once a month). 

• People in Britain are more likely to be comfortable with multiculturalism than not; 47%
disagree with the statement ‘I am not comfortable with there being so many people of
different races and religions living in Britain today’, compared to 35% who agree. Those who
learnt about different religions and/or cultures at school have a greater tendency to be
comfortable with the mix of people of different religions and races in Britain; 53% disagree
that they are uncomfortable, compared just 33% of those who did not have the opportunity
to learn about this at school.

• While most people are interested in global issues and supportive of efforts to address them,
there is a significant minority who are disengaged. For example, around three in ten (31%)
say they have no interest in learning more about global issues and one in five express no
interest in getting actively involved in trying to address them (20%). Those who do not
recall learning about global issues in school and those who do not regularly hear about
these subjects via the media are more likely to fall into this category than other groups.   
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Conclusions and implications
There is widespread agreement among the British public about the importance of educating
both children/young people and adults about global issues. The importance of life-long
learning is further highlighted by the finding that people are more likely to have learnt about
many global issues since leaving school than in school. 

In addition, there is a close link between learning about these types of issues and higher levels
of concern about/support for tackling global issues. Therefore, giving people as much
opportunity as possible to learn about these subjects, on an ongoing basis, will be a crucial
part of addressing the global challenges we all face. 

However, as a significant minority say they are simply not interested in learning more about
global issues, innovative and targeted ways of reaching these audiences may need to be
employed if they are to be encouraged to become more engaged and supportive of measure
to tackle global challenges.
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Detailed findings
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Importance of educating children and adults 
about global issues 
The overwhelming majority of the British public believe in the importance of educating both children
and adults about global issues such as poverty and climate change, as a means of ensuring they are
tackled in the future. Approaching nine in ten (86%) agree that ‘teaching children/young people about
global issues like poverty and climate change will be crucial in making sure these issues are tackled in
future’ and three quarters (76%) agree that ‘continuing to inform adults after they leave school is crucial
to making sure these issues are tackled in the future’. 

Those who have learnt about these types of issues themselves are more supportive; eight in ten (80%) of
those who learnt about at least one global issue in school agree that continuing to inform adults about
these issues is crucial, compared to around six in ten (63%) of those who did not. 1

Regular engagement with news stories about global issues also appears to have an impact on attitudes to
learning. Those who read or watch/listen to news stories about global issues every day/most days are
more supportive of education about global issues in school than those who do so less than once a
month, if at all (93% and 91% vs. 74% and 64% respectively) 2. 

Similarly, those who read or watch/listen to news stories every day/most days are more likely to agree
that informing adults about global issues after leaving school is important than those who read or
watch/listen to news stories less often than once a month (89% and 85% compared with 54% and 45%
respectively). 

Other groups particularly likely to be supportive of the importance of adult education include; those
with higher levels of education (89% of those with a degree and 83% of those with A levels or equivalent
qualifications agree vs. 71% of those with GCSEs or equivalent and 68% of those with no formal
qualifications), those in social grades AB and C1 (85% and 80% vs. 70% of C2s and 67% of DEs), those
working full-time (81% vs. 75% of those working part-time and 72% of those not employed), those with
higher household incomes (87% of those with an income of £30,000 or more and 84% of those with an
income of between £17,500 and £29,999 vs. 71% of those earning less than £17,500) and those who read
broadsheet or mid-market papers (89% and 83% respectively vs. 73% of tabloid readers). 

1 See later sections for further details on the types of global issues learned about at school/since
2 See later sections for further details on the frequency of reading about and watching/listening to stories on these issues

Ipsos MORI        The importance of education on global issues
Q. To what extent do you agree or disagree with the following statements?

% Strongly agree % Tend to agree % Neither / nor

% Tend to disagree % Strongly disagree % Dont know

Teaching children/young people in schools
about global issues like poverty and
climate change will be crucial to making
sure these issues are tackled in future

Continuing to inform adults after they leave
school about global issues like poverty and
climate change will be crucial in making
sure these issues are tackled in the future

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

148 38 9 3 2

236 40 15 5 2
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On the other hand, there is slightly more scepticism about the importance of adult education on global
issues among the over 55s than others (11% disagree vs. 7% on average) and those without children in their
household (9% disagree vs. 4% on average), but even so, the vast majority of each of these groups remain
in favour (73% and 75% respectively agree).

As many of these demographic variables clearly overlap (e.g. social grade, education, income and
newspaper readership, as well as age and children in household), differences by all of these subgroups will
not be commented on throughout this report to avoid extensive repetition. Instead it will primarily focus
on those who have learnt about global issues at or after school and those who engage with news stories
about global issues.

Learning about global issues in school and after
leaving school

The importance of post-school learning
Post-school learning is a very important source of education about global issues. As shown in the
following chart, most global issues are much more likely to have been learned about since leaving school
than in school. This applies particularly to poverty and climate change; the British public are around three
times more likely to have learned about poverty, and four times more likely to have learned about
climate change, since leaving school than in school (46% vs. 16% and 69% vs. 17% respectively). 
Furthermore, over three-quarters (78%) of those who cannot recall having learnt about any of the global
issues at school have learnt about at least one of them since leaving school. 

Q. Which, if any, of the items on this card did you learn about at school?

Q. Which, if any, of these have you learnt about/learnt more about since leaving school?

Different religions

Different cultures 

The causes of poverty
in other countries 

World politics

World trade/fair trade

Climate change

Possible solutions to poverty
in other countries

Don't know 

None of these 

Any one or more of these 

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

Ipsos MORI        Subjects learned about in school vs. post-school

60%
52%

55%
56%

29%
56%

27%
57%

18%
48%

17%
69%

16%
46%

5%
5%

16%
10%

79%
86%
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Many of these subjects are of course more likely to have been taught in schools in recent years. 3

However, this is not the case for all subjects. For example, although learning about world politics at
school is consistent across all age groups 4, post-school learning is still much more common than in-
school learning (57% vs. 27%).

However, there is a small, but significant minority who claim not to have learned about any of these
global issues in school (16%) and/or since leaving school (10%), suggesting that there is a need for more
education or information that can engage this audience. 

As might be expected, those with no formal qualifications are more than twice as likely as others to fall
into the group who did not learn about these issues at school (34% vs. 16%).

There is also a link between post-school learning and social grade. For example, ABs are more likely than
average to say they have learnt about at least one of these issues since leaving school (94% vs. 86%
average). This likely to be due, at least in part, to the relationship between social grade and higher
education (where many courses will at least touch on these issues). 5

BME respondents are more likely than white respondents to report having learnt about at least one of
the global issues in school (90% vs. 78%), but they are also more likely to say they have not learnt about
any of these issues since leaving school (16% vs. 9%).

Sources of information
TV programmes are the most common source of information on global issues outside of school (80%),
followed by newspapers (60%), although just over a third say they learnt about these subjects through
friends, family or colleagues (37%), and a similar number through magazine articles (35%), radio
programmes (34%) and the internet (32%).

3 For example, those aged 34 or younger are more likely than those aged 35 or older to have learned about climate change (45% vs. 5%) and possible solutions to 
poverty (28% vs. 11%).

4 30% of 15-34 year olds, 33% of 35-44 year olds and 22% of those aged 45+ report learning about world politics at school. 
5 58% of ABs have a degree or higher compared to 26% of the overall population - and 95% of those with a degree or higher say they have learnt about at least 

one of the global issues.

Q. From which, if any, of the sources on this card did you learn more about that issue or issues?

TV programmes 80% 

Newspaper articles 60% 

Family/friends/colleagues 37% 

Magazine articles 35% 

Radio programmes 34% 

The internet 32% 

Charity leaflets/appeals 27% 

Further education 23% 

Travel 1% 

Somewhere else 1% 

Don't know 1%  

Base: All who have learned/learned more about at least one issue since leaving school: 
858 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

Ipsos MORI        Sources of information on global issues
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Engaging with global issues via the media
Six in ten (59%) British adults watch or listen to news stories about what is happening in the wider world
either every day or most days and two-fifths (42%) read such stories this regularly. A significant minority
(22%) discuss/debate what’s happening in the rest of the world every day or most days. However, a third
do so less than once a month, if at all (34%).

It seems that keeping up with global issues via media news stories may encourage more active
engagement with them. For example, those who read a story about global issues daily/most days are four
times as likely as those who do so once a week or less often to say that they discuss/debate these types
of issues daily/most days (40% vs. 10%). Of course, it should be remembered that people who choose to
consume these type of media stories presumably already have a certain level of interest in them.

There is also a link between having learnt about global issues at school and choosing to engage with
them further. For example, those who recall having learnt about at least one global issue at school are
more likely than those who do not to read articles about global issues on these types of subjects
daily/most days (19% vs. 9%) and to discuss them either daily or most days (25% vs. 13% respectively). 

Attitudes towards global issues and interest in
getting involved
The majority of people in Britain are concerned about levels of poverty in poor countries and believe in
the importance of personal action to address climate change. 

There is a relationship between learning about global issues and attitudes; those who have learnt about
these subjects generally express more concern, are more supportive of efforts to address global
challenges and are more likely than others to believe that their actions can make a positive difference. 

Most people would like to learn more about at least one of the global issues cited and there is a high
level of involvement/interest in getting involved in actively trying to deal with these issues, particularly

1

2

Ipsos MORI        Engagement with global issues
Q. Generally speaking, how often, if at all, do you do each of the following? 

% Every day % Most days % About once or twice a week

% About once or twice a month % Less often than this % Never % Dont know

Read a news article/story about global
issues/what is happening in the rest of 
the world

Watch/listen to a news story about 
global issues/what is happening in the 
rest of the world

Discuss or debate global issues/what is
happening in the rest of the world 

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

1017 25 23 11 12

2196 16 23 18 15

824 34 21 7 5



14

Research study conducted for DEA by Ipsos MORI

among those who have learnt about these types of issues both in school and since school. However,
there is a significant minority who are disengaged, expressing no interest in learning more or getting
actively involved in trying to deal with global issues.

Concern about poverty
Overall three-fifths (59%) of the British public say that the level of poverty in poor countries is of some
concern to them and a further fifth (20%) say it is a major concern. However, around the same
proportion (18%) admit that it is of no real concern to them.

There is a link between learning about poverty (and other global issues) and levels of concern about
global poverty. For example, those who learnt about poverty at school and/or post-school have a greater
tendency to feel at least some concern about poverty overseas (86% and 87% respectively are
concerned) than those who did not learn about any global issues - either at or since school (75% and 72%
respectively are concerned). 

This is also the case for those who regularly read about or watch/listen to news items about global
issues. Interestingly, this applies not only to those who do so most days/every day, but also to those who
engage a little less often (between once a week and once a month). For example, 87% of those who read
stories on what is happening in the rest of the world at least most days and 83% of those do so between
weekly and monthly express at least some concern, compared to just 63% of those who read about them
less often, if at all. 

It should be remembered that those who are already concerned about these types of issues might well
make more effort to learn about them meaning that cause and effect cannot be conclusively established,
although it would seem reasonable to suggest that such a relationship is likely.

Ipsos MORI        Concern with poverty in poor countries
Q. Compared with other issues, which of the options on this card best describes how concerned, 

if at all, you are about levels of poverty in poor countries? 

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

Don’t know

It is of no real 
concern to me

It is a major 
concern to me

It is of some concern to me

2%

18%
20%

59%



15

Global Learning and public attitudes

Attitudes towards tackling global issues
When asked to think about the importance of global issues relative to those closer to home, opinion is
more polarised. Again, there is a link between learning about global issues and attitudes towards them
with those who have learnt and continue to learn about these subjects generally being more supportive
of measures to address them.

Just over two-fifths of the British public overall (43%) agree with the statement despite the pressure on
public finances, the UK should meet its commitment to spend 0.7% of national income on overseas
development aid by 2013, but a significant minority (29%) disagree (23% neither agree nor disagree). 

Approaching half (45%) of those who learned about at least one global issue in school and a similar
proportion of those who have done so since (47%) agree with this, compared to just 35% of those who
did not do so in school and an even smaller proportion of those who have not done so since (20%). 

Plus, around half of those who read or watch/listen to a news story at least most days agree (53% and
50% respectively), compared to just one in five of those who do so less than once a month (24% and 19%
respectively).

Similarly, while two-fifths (40%) disagree that there are more important issues to tackle in the world
today than poverty in poor countries one-third (35%) agree (24% are neutral). Agreement with this
statement is higher among those do not recall learning about any global issues at school (41% vs. 28% of
those who learnt about poverty). Learning about global issues via the media is again correlated with more
positive attitudes towards tackling global poverty; for example, those who read a news story about this
most days/every day are twice as likely as those who do so less than once a month to disagree that there
are more important issues (51% vs. 23%).

Finally, three fifths (58%) agree that we need to solve Britain’s problems before trying to solve global
problems such as climate change or poverty, while one quarter (25%) disagree (15% are neutral). Three in
ten people who learnt about poverty in school (31%) or since (32%) disagree, which is significantly higher
than among those who have not done so (18% and 20% respectively). Again, there is also a link between
engagement with global issues via the media and views on the comparative importance of problems like
poverty and climate change; for example, 28% of those who watch/listen to a news story about these
kinds of issues most days/every day disagree that we need to solve Britain’s problems before trying to
solve global problems compared to 12% of those who do so less than once a month.

Ipsos MORI        Attitudes towards global problems
Q. To what extent do you agree or disagree with the following statements? 

% Strongly agree % Tend to agree % Neither / nor

% Tend to disagree % Strongly disagree % Dont know

Despite the pressure on public finances,
the UK should meet its commitment to
spend 0.7% of national income on
overseas development aid by 2013

There are more important issues to 
tackle in the world today than poverty
in poor countries

We need to solve Britain's problems before
trying to solve global problems such as
climate change or poverty

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

1216 27 23 17

729 30 15 18

1510 25 24 26
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Belief in the effectiveness of personal action
There is general agreement about the importance of doing more on a personal level to help prevent
climate change; the majority (60%) agree that I personally should do more to help prevent climate
change; one in six (17%) disagree and around a fifth (22%) are neutral. Similarly, the majority (62%) disagree
that It is pointless for me to try to be environmentally friendly, as what one person does isn’t going to
make any difference, 22% agree. 

The importance of education is again illustrated by the relationship between learning about climate
change, and other global issues, and a belief in the importance and effectiveness of personal action.
Seven in ten (72%) of those who learnt about climate change in school agree that they should do more to
help prevent climate change and a similar proportion (68%) disagree that it is pointless for them to try to
be environmentally friendly, compared to just 48% and 54% respectively of those who did not learn
about any of these issues at school. 

Similarly, there is much wider disagreement that it is pointless to try to be environmentally friendly
among those who have learnt about climate change post-school, than those who have not learnt about
any of the global issues cited (69% vs. 41%). 

In addition, 67% who read news stories most days or more agree that they should do more to prevent
climate change, and 70% disagree that it is pointless for them to try to be environmentally friendly
compared to just 45% and 51% respectively of those who do so less than once a month.

Interest in learning more about global issues 
As shown in the chart below, the majority of the British public would like to learn more about global
issues (61%), although there is a small proportion (31%) who express no interest in learning about global
issues.  

Those who learnt about global issues at school are more likely to express interest in learning more about
global issues in the future than those who did not learn about these issues at school (67% compared with
42%). Similarly, those who have learnt about these subjects since leaving school are also more likely to
want to learn more (66% vs. 41% of those who have not) as are those who read or watch/listen to news

Ipsos MORI        Personal action on climate change
Q. To what extent do you agree or disagree with the following statements?

% Strongly agree % Tend to agree % Neither / nor

% Tend to disagree % Strongly disagree % Dont know

It is pointless for me to try to be
environmentally friendly, as what 
one person does isn't going to make 
any difference

I personally should do more to help 
prevent climate change

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

326 16 15 30

514 46 22 11
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stories about global issues daily/most days (69% and 66% respectively vs. 42% and 46% of those who do
so less than once a month if at all).  

It is also the case that those who read news stories about global issues less than once a month/never
(44%), who are unable to recall learning about any global issues at school (52%) or who have not learnt
about any global issues since school (46%) are more likely to say they are not interested in learning about
any global issues. 

Climate change, different cultures and possible solutions to poverty in other countries are the most
popular subject areas (24%, 22% and 22% respectively). It is interesting that the ratio of interest in learning
about possible solutions to poverty compared to the proportion who have already learnt more about
that subject is higher than for other issues (22% vs. 46%). This suggests that more information on this
issue would be particularly appreciated.

Interest in getting involved in tackling global issues
Despite scepticism among a small proportion of the public about the impact of individual action, at least
in relation to climate change, there is a high level of interest in getting involved in efforts to address a
variety of global issues. Eight in ten (79%) are already or express an interest in one or more of the actions
related to addressing global issues shown in the following chart. Only a fifth (20%) do not currently take
part and express no interest in taking part in actions to tackle global issues in the future.

Interest is particularly high among those who have learnt about these types of issues; among those who
learnt about at least one global issue in school 84% are either actively involved, or would like to be
actively involved in measures to tackle global challenges, whereas among those who did not learn about
any global issues in school, only 65% are or would like to be actively involved. Similarly, among those who
have learnt about global issues after leaving school 82% are either actively involved, or would like to be,
compared to 75% of those who have not. 

In addition, people who regularly consume media stories on these subjects have a greater tendency to
express an interest in taking action. For example more than eight in ten of those who read a news story
on global issues every day/most days (84%) and those who do between once a week and once a month
(86%) mention at least one issue they are/would like to get involved with, compared to just over 65% of

Q. And which, if any, of these would you like to learn more about?

Climate change 24%

Different cultures 22%

Possible solutions to poverty
in other countries 22%

World politics 18%

World trade/fair trade 16% 

The causes of poverty
in other countries 15%

Different religions 14%

Don't know 8%

None of these 31%

Any one or more of these 61%

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

Ipsos MORI        Interest in learning more
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people who read about these issues less than once a month if at all.

Overall, recycling is the most popular of the possible ways to get involved, with six in ten (62%) citing this
as something they either currently do or would be interested in doing. Buying fair trade products and
‘buying products/gifts from charities dealing with global issues’ are also popular (40% and 26%
respectively). One quarter donate or have an interest in ‘donating of money to charities dealing with
global issues’ (25%) and approaching one in five (18%) say they would like to find out more about these
issues. 

Q. Which, if any, of these would you be most interested in getting involved in? If you already do any 
of these please mention them plus any others you would be interested in getting involved in. 

Recycling 62% 

Buying fair trade products 40% 

Buying products/gifts from charities
dealing with global issues 26% 

Donating money to charities
dealing with global issues 25% 

Finding out more about global issues 18% 

Becoming a member of a charity/
organisation that deals with global issues 12%

Volunteering for charities
dealing with global issues 10% 

Campaigning/lobbying on global issues 6% 

Something else *% 

Don't know 1 % 

None of these 20%  

Any one or more of these 79%

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

Ipsos MORI        Interest in getting involved
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Community cohesion
People in Britain are more likely to be comfortable with multiculturalism in Britain than uncomfortable;
47% disagree with the statement ‘I am not comfortable with there being so many people of different
races and religions living in Britain today’, compared to 35% who agree. 

Those who learnt about different religions and/or cultures at school have a greater tendency to be
comfortable with the mix of people of different religions and races in Britain; 53% disagree that they are
uncomfortable, compared just 33% of those who did not have the opportunity to learn about this at
school.

In addition, engaging with global issues via the media is again related to more positive attitudes: those
who read or watch/listen to news about global issues every day or most days and those who watch or
listen to news stories about global issues this frequently are around twice as likely to be comfortable
with the number of people in Britain of different races and religions than those who do so less than once
a month if at all (57% and 53% vs. 29% and 23% respectively).

Although those from white backgrounds are more likely than those from BME backgrounds to agree that
they are not comfortable with there being so many people of different races and religions living in Britain
today, one in five (21%) BME respondents also agree (vs. 36% of white respondents).

Ipsos MORI        Community cohesion
Q. To what extent do you agree or disagree with the following statement?

I'm not comfortable with there being so many people of different races and 
religions living in Britain today?

Base: 1,017 British adults 15+, fieldwork dates: 4 -10 December 2009 Source: Ipsos MORI

Don’t know

Strongly disagree

Strongly agree

1%

29%

15%

Tend to disagree 18%

Tend to agree20%

Neither/nor17%
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Appendices

Technical details
Questions were placed on the Ipsos MORI Omnibus (Capibus), the regular Ipsos MORI survey among the
general public. A nationally representative quota sample of 1,017 adults (aged 15 and over) was interviewed
throughout Great Britain by Ipsos MORI.
Interviews were conducted face-to-face, in respondents’ homes, using CAPI (Computer Assisted Personal
Interviewing) between 4 and 10 December 2009. 

Sample design
Capibus uses a two-stage random location sample design which generates a sample, representative of the
Great Britain adult population (aged 15+). In the first stage, approximately 145 postal districts are selected.
Each week on Capibus, one paired-adjacent Output Area (OA) from each district is randomly selected
using probability proportional to size (grouped adjacent Output Areas are used in Scotland). Each paired-
adjacent OA is comprised of an average of 250 residential addresses. The selection process is random but
uses the MOSAIC geodemographic system and Census Ethnicity data to control the representativeness
of the sample.  
Adopting this approach helps to eliminate any possible bias in the sample caused by interviewing people
all with the same background. Using MOSAIC allows us to select OAs with differing profiles such that we
can be sure we are interviewing a broad cross-section of the public; since clearly even people of the
same age and working status may have a different viewpoint depending on their background. 
Each paired-adjacent OA is defined by the list of addresses (extracted from the Postal Address File)
contained within it. Interviewers are given a randomly selected start address and a list of addresses within
the district. 
Quota controls are set for age, gender and work status using the most up to date mid-year local
authority estimates for age and gender and Census 2001 data for working status. Thus, quota controls are
specifically tailored to each sampling point. The use of MOSAIC ensures that the sample selected is
nationally representative in terms of social grade without the need for setting quotas at the interviewing
stage. The sample design described ensures that each weekly Capibus accurately reflects the GB
population in terms of region and area types as well as informant demographics.
The data is then weighted to reflect the known profile of the adult population in Great Britain. Capibus
uses a rim weighting system which weights to NRS defined profiles for age, social grade, region and work
status - within gender. We also weight on tenure and ethnicity.

Fieldwork
Fieldwork is carried out by Ipsos MORI using CAPI (Computer Assisted Personal Interviewing). All
interviews are conducted face to face, in the home - one interview per household. No incentives are
offered to respondents.

Weighting and data processing
Data entry and analysis are carried out by Ipsos MORI data processors. Capibus uses a rim weighting
system which weights to NRS (National Readership Survey) defined profiles for age, social grade, region
and working status - within sex. This is to adjust for any variance in the quotas or coverage of individual
sampling points so that the sample is representative of the GB adult population.



22

Research study conducted for DEA by Ipsos MORI

Global learning topline/questionnaire
• Fieldwork dates: 4 - 10 December 2009

• All figures are given in percentages

• Data have been weighted to reflect the national known profile of adults aged 15+ in Great Britain

• Total number of interviews: 1,017 adults aged 15+, interviewed face-to-face in home

• An asterisk (*) represents a figure smaller than 0.5% but greater than zero

• Numbers may not always add up to 100%, due to computer rounding or multiple answers

• Survey carried out by Ipsos MORI Public Affairs on behalf of DEA

• Results are based on all (1,017) respondents unless otherwise stated

INTRODUCTION Now we would like to ask you a question about poverty in less developed
countries, by which we mean some countries in Africa, Asia and Eastern Europe where large
numbers of people live below the poverty line of less than the equivalent of 65p per day. 

Q1. People have different issues in their day to day lives that cause them
concern.  Compared with other issues, which of the options on this card
best describes how concerned, if at all, you are about levels of poverty in
poor countries? Please just read out the letter that applies.

Moving on now to think about ‘global issues’ more generally such as the environment and the
lives of people living in poorer countries...

Q2. Generally speaking, how often, if at all, do you do each of the following?

%

It is a major concern for me 20

It is of some concern to me 59

It is of no real concern to me 18

Don’t know 2

Every Most About About Less often Never Don’t 
day days once or once or than this know

twice twice
a week a month

% % % % % % % %

Read a news article/story about global
issues/what is happening in the rest of 17 25 23 11 10 12 2
the world (e.g. in a newspaper, 
magazine or online)

Watch/listen to a news story about 
global issues/what is happening in the 24 34 21 7 8 5 1
rest of the world (e.g. on TV, radio)

Discuss or debate global issues/what is
happening in the rest of the world 6 16 23 18 19 15 2
(e.g. with friends or family or via online
discussion forums)
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Q3.a And to what extent do you agree or disagree with the following
statements?

Q3.b Last year the UK spent around 0.4% of its national income on overseas
development aid. To what extent do you agree or disagree that...

Strongly Tend Neither Tend Strongly Don’t
agree to agree agree nor to disagree disagree know

disagree
% % % % % %

There are more important issues to
tackle in the world today than 10 25 24 26 15 1
poverty in poor countries

I personally should do more to help 14 46 22 11 5 1
prevent climate change

We need to solve Britain’s problems 
before trying to solve global problems 29 30 15 18 7 1
such as climate change or poverty

It is pointless for me to try to be 
friendly, as what one person does 6 16 15 30 32 1
isn’t going to make any difference

Strongly Tend Neither Tend Strongly Don’t
agree to agree agree nor to disagree disagree know

disagree
% % % % % %

Despite the pressure on public finances, 
the UK should meet its commitment to
spend 0.7% of national income on overseas 16 27 23 17 12 5
development aid by 2013 isn’t going to 
make any difference
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Qa Which, if any, of the items on this card did you learn about at school?

%
Different religions 60

Different cultures 55

The causes of poverty in other countries 29

World politics 27

World trade/fair trade 18

Climate change 17

Possible solutions to poverty in other countries 16

None of these 16

Don’t know 5

Q4.b And which, if any, of these, have you learnt about/learnt more about
since leaving school?

%
Climate change 69

World politics 57

Different cultures 56

The causes of poverty in other countries 56

Different religions 52

World trade/fair trade 48

Possible solutions to poverty in other countries 46

None of these 10

Don’t know 5

Base: All who have learned/learned more about at least one issue since leaving school (858)

Q4.c From which, if any, of the sources on this card did you learn more about
that issue or issues? Please select all that apply.

%
TV programmes 80

Newspaper articles 60

Family/friends/colleagues 37

Magazine articles 35

Radio programmes 34

The internet 32

Charity leaflets/appeals 27

Further education - college, university, evening classes etc 23

Travel (coded out of ‘somewhere else’) 1

Somewhere else 1

None of these *

Don’t know 1
Base: All adults aged 15+ (1,017)
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Q4.d And which, if any, of these would you like to learn more about?

%
Climate change 24

Different cultures 22

Possible solutions to poverty in other countries 22

World politics 18

World trade/fair trade 16

The causes of poverty in other countries 15

Different religions 14

Don’t know 8

None of these 31

Q5. To what extent do you agree or disagree with the following statements?

Q6. Looking at this card, which, if any, of these would you be most interested
in getting involved in? If you already do any of these please mention them
plus any others you would be interested in getting involved in.

%
Recycling 62

Buying fair trade products 40

Buying products/gifts from charities 26
dealing with global issues

Donating money to charities dealing with global issues 25

Finding out more about global issues 18

Becoming a member of a charity/organisation that 
deals with global issues 12

Volunteering for charities dealing with global issues 10

Campaigning/lobbying on global issues 6

Something else *

None of these 20
Don’t know 1

Strongly Tend Neither Tend Strongly Don’t
agree to agree agree nor to disagree disagree know

disagree
% % % % % %

Teaching children/young people in schools 
about global issues like poverty and 48 38 9 3 1 2
climate change will be crucial in making
sure these issues are tackled in future

Continuing to inform adults after they leave
school about global issues like poverty
and climate change will be crucial in 36 40 15 5 2 2
making sure these issues are tackled
in future isn’t going to make any difference
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Moving on...

Q7. To what extent do you agree or disagree with the following statement?
Strongly Tend Neither Tend Strongly Don’t

agree to agree agree nor to disagree disagree know
disagree

% % % % % %

I’m not comfortable with there being 
so many people of different races and 15 20 17 18 29 1
religions living in Britain today.
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Guide to statistical reliability
Because a sample, rather than the entire population, was interviewed the percentage results are sampling
tolerances - which vary with the size of the sample and the percentage figure concerned. For example,
for a question where 50% of the people in a (weighted) sample of 1,017 respond with a particular answer,
the chances are 95 in 100 that this result would not vary more than three percentage points, plus or
minus, from the result that would have been obtained from the census of the entire population using the
same procedures (i.e., between 47% and 53%). An indication of approximate sampling tolerances are given
below.

Strictly speaking the tolerances shown here apply only to perfect random samples. In practice good
quality quota sampling has been found to be as accurate (although clustering of the sampling points and
non-response can have an influence on statistical reliability).

Tolerances are also involved in the comparison of results between different elements of the sample.  A
difference must be of at least a certain size to be statistically significant.  The following table is a guide to
the sampling tolerances applicable to comparisons between sub-groups.

Approximate sampling tolerances applicable to percentages at or near
these levels (at the 95% confidence level)

Size of sample or sub-group on 10% or 90% 30% or 70% 50%
which survey result is based + + +- - - -

1,017 1.8 2.8 3.1

802 (Those who have at least some concern 
for levels of poverty in poor countries) 2.1 3.2 3.5

608 (Number agreeing ‘I personally should 
do more to help prevent climate change) 2.4 3.6 4.0

350 (Those who agree there are more 
important issues to tackle in the world today 3.1 4.8 5.2
than poverty in poor countries)

176 (Those who learnt about climate 4.4 6.8 7.4
change at school)

Source: Ipsos MORI

Approximate differences required for significance at or near 
these percentages

10% or 90% 30% or 70% 50%

Aged 15-24 vs. aged 55+ (170 vs. 417) 5.4 8.2 8.9

Male vs. female (534 vs. 483) 3.7 5.6 6.2

Source: Ipsos MORI
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Definition of Social Grades
The grades detailed below are the social class definitions as used by the Institute of Practitioners in
Advertising, and are standard on all surveys carried out by Ipsos MORI

Social Grades

Social Grade Occupation of Chief Percentage of 
Income Earner Population

A Upper Middle Class Higher managerial, 3.0
administrative or professional

B Middle Class Intermediate managerial, 20.8
administrative or professional

C1 Lower Middle Class Supervisor or clerical and junior 27.3
managerial, administrative or professional

C2 Skilled Working Class Skilled manual workers 21.2

D Working Class Semi and unskilled manual workers 17.4

E Those at the lowest levels State pensioners, etc, 10.3 
of subsistence with no other earnings
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This report presents findings from Ipsos MORI’s regular
Capibus survey, carried out by Ipsos MORI Social
Research Institute on behalf of DEA.

The study gathered information regarding the attitudes
and behaviours of the general public in relation to
global issues such as global poverty and climate change,
and the opportunities available to learn about these
issues. In particular the study asked a representative
sample of the public:

• Whether they learnt about global issues such as
global poverty and climate change in school, and
whether and how they have learnt about these issues
since leaving school;

• Their attitudes towards a wide range of global issues,
including international development, sustainability
and community cohesion; and

• The personal actions that they are taking, or would
like to take, to help create a more just and
sustainable world.
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